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Guidelines for Retention, progression, and Graduation (RPG) proposals
February 2007
PROPOSALS are due in the Provost’s office by March 16, 2007 and must be transmitted electronically.
The Provost office seeks to stimulate projects that improve student learning and student retention at the undergraduate level.  Preference will be given to proposals that impact a large number of students. To accomplish this goal, the Provost office invites short proposals. Sample projects that might be supported under this RFP include the themes (see later):

· Support for students in high enrollment courses; 
· Fostering connections among students, especially at the sophomore level
· Enhancing advisement of students
· Other innovative ideas for engaging students in learning
ALL PROPOSALS MUST CONTAIN THE FOLLOWING SECTIONS:

1. Cover sheet
2. Summary of the project. Write a brief summary (no more than two pages) of the project.  Include:

· Purpose.  Explain the purpose of your project.  Describe any background or context reviewers will need to understand your project.  Explain breadth of impact (e.g., number of students impacted). Describe needs that will be addressed and any planning to date.  

· Goals.  Clearly list and explain each goal you have set for the project.

· Project activities.  Describe specific activities, responsible parties, and timeline for each goal listed above.  

· Evaluation.  Describe how you will evaluate your project and include anticipated outcomes in terms of RPG goals.  If applicable, provide information concerning assessment of student learning.

3. Budget tied to goals.  Use a separate page to provide a budget with brief explanations of how each request will further both project activities and goals. (See budgeting requirements below.)

General information:

Competition: There will be two separate competitions.

1. Requests for continuing funding for projects funded for FY’07. These proposals must include a brief interim progress-toward-goals report that is due March 1, 2007

2. Requests for new funding for projects funded for the first time in FY’08.

Budget: Funding for any single proposal cannot exceed $50,000 per year and may be extended beyond the first year of funding.   Budget requests must be directly linked to carrying out the project and may include faculty release time or summer support, and support for GTAs and/or undergraduate student assistants. Supplies may be included, if appropriate. 

Reports:  Two reports are required:  1) a brief interim progress-toward-goals report due March 1, 2008 and 2) a final report with budget expenditures due September 1, 2008.

Award selection process:

· Each proposal will be scored by at least three independent raters who are members of an ad hoc committee selected from senators on Admissions & Standards, Budget, and CAP committees.

· The scores will be given to the provost who will make the final determination.

· The highest rated proposals that potentially impact the largest number of students will be selected.
Improving student learning and student retention at the undergraduate level

Application Cover Sheet

Maximum funding for any single grant:  $50,000.

Proposal must be limited to two pages plus a budget page, in addition to the cover sheet.

DIRECTIONS:  

1. Complete cover sheet 

2. Attach 2 page proposal summary 

3. Attach 1 page budget

4. For projects requesting continuing funding attach a brief interim progress-toward-goals report
5. Submit your proposal electronically to your college office for approval. College offices will submit recommended college proposals to the Provost office no later than March 16, 2007 for FY’08 funding.

Name______________________​​​​​​​​​​___________________ Date_____________________

Department and College Affiliation___________________________________________

Phone___________________________Email___________________________________

Collaborators (other departments, if any):  

_______________________________________________________________

Title of Your Proposal______________________________________________

________________________________________________________________

Theme of Your Proposal (Support for students; Fostering connections; Enhancing advisement; Other innovations for engaging students in learning): ___________________________________________________________________________
___________________________________________________________________________
College rating (approved; not approved) __________________________________________

Improving student learning and student retention at the undergraduate level 

Reviewer Feedback

Applicant/Proposal Title/Theme: ___________________________________________________

Directions: After reviewing the proposal, answer the questions below by placing a checkmark on the continuum. Please add any comments you wish to make in the comments section or on back. Keep in mind that we are interested in broad impact, strong assessment, faculty involvement, and engaging pedagogy when appropriate. SEQ CHAPTER \h \r 1
1. The purpose of the project is consistent with


1
2
3
4
5

the stated goal of RPG, including broad impact       
Disagree



Agree

Comments:

2. The proposed goals are significant, challenging,  

1
2
3
4
5

achievable, and relate to the RPG goal. 

 
Disagree



Agree

Comments:

3. The activities are innovative and should lead to the

1
2
3
4
5

successful implementation of the project.
     
Disagree



Agree

Comments:

4. Evaluation procedures are well-designed and


1
2
3
4
5

linked to project activities, including assessment in 
 Disagree



Agree
terms of RPG goals



  

Comments:

5. Budget expenditures are reasonable, justified,


1
2
3
4
5

 and directly linked to the project goals and activities.
  Disagree



Agree



    

Comments:

TOTAL SCORE _______
Other Comments:

Potential projects:

This list is to help departments with formulation of proposals and provides examples in the three theme areas. 

Support for students in high enrollment courses:

Interventions that have proven helpful:

· Redesigned sections of the course 

· Implemented more active learning strategies in sections of the course

· Provided supplemental instruction 

· Provided undergraduate peer mentors 

Redesigned sections of the course 

We traditionally have assumed that high quality means low student-faculty ratios and that large lecture/presentation techniques are the only low-cost alternatives available to us. However, new models are emerging, such as those developed through the National Center for Academic Transformation (NCAT) http://www.thencat.org/Monographs/ImpLearn.html , that show it is possible to improve learning while simultaneously reducing the cost of instruction. 
In partnership with more than 60 colleges and universities, the NCAT has shown how using information technology to redesign courses can improve student learning while reducing instructional costs. Each participating institution has found that success depends upon collaboration among faculty members, professional staff and administrators. Some of the characteristics of successful course redesign include: 

· The whole course—rather than a single class or section—was the target of redesign; 

· All redesign projects used more active and more learner-centered instructional methods; 

· Instructional software learning resources were used to engage students with course content; student pacing and progress were organized by the need to master specific learning objectives, which were frequently in modular format, according to scheduled milestones for completion; 

· An expanded support system gave students assistance from a variety of different people;

· By replacing expensive labor (faculty and graduate students) with relatively inexpensive labor (undergraduate peer mentors and course assistants) where appropriate, the projects increased the person-hours devoted to the course and freed faculty to concentrate on academic rather than logistical tasks.
Supplemental instruction (SI) 
Based on the research and model from the University of Missouri-Kansas City (UMKC), Supplemental Instruction (SI) targets difficult gateway courses as opposed to targeting high-risk students.  After a high risk course (30% of students receive grades of D, F, W) is identified, a SI leader is hired based on his or her grade in that class and the recommendation of the professor or the departmental graduate administrator.  SI leaders are trained in non-directive leadership skills, group process skills and learning skills. 

Supplemental Instruction has proven to be very beneficial to institutions and students at Georgia State. An SI Program was piloted fall 2005 and spring 2006. Preliminary data from the pilot indicate that in a comparison of students participating in SI (attending two or more sessions) to students who did not participate: (1) All the comparisons were significant for Biology, and (2) for History, the ABC vs. W, the correlation between course grade and number of visits, and the t-test for course grade differences were significant. The program was expanded to 25 sections of various courses for fall 2006 – analysis of data is not yet available.
Undergraduate peer mentors (UPM)
A number of institutions have successfully used undergraduate peer mentors in large-sectioned courses that have high DFW rates. 

1) A model called Peer Led Team Learning (PLTL) was developed by a group of chemists as part of an American Chemistry Society initiative. PLTL uses undergraduate peer mentors in break-out sections of 6-8 students. 


The PLTL Workshop model engages teams of six to eight students, which meet weekly to work on carefully structured problems, in learning sciences, mathematics and other undergraduate disciplines guided by a peer leader. The PLTL model:
                  [image: image1.png]


provides an active learning experience for students
                  [image: image2.png]


creates a leadership role for undergraduates
                  [image: image3.png]


engages faculty in a creative new dimension of instruction
Students who have done well in the course previously become guides and mentors. For the peer leaders, the experience of working with faculty and guiding their peers through a difficult course is rewarding and unforgettable, and can have a profound effect on their individual and professional growth.

Workshop peer leaders actively engage students with the course materials and with each other.  This facilitation can take many forms: 
                    [image: image4.png]


using various techniques for problem solving
                    [image: image5.png]


offering timely assistance when a group is stuck
                    [image: image6.png]


providing guidance and encouragement
The workshop leaders don't dispense answers; they must know when to help, and when not to. 
The workshop leader sets a tone for the discussion in which individual points of view are respected, criticism is constructive, and all members have an equal opportunity to participate.

2) An alternative use of undergraduate peer tutors has been successfully piloted in the chemistry department at UGA. Trained peer tutors attend the lectures and assist students in their assigned area of the classroom to point out misconceptions, correct mistakes, and suggest problem-solving strategies. Each lecture has time set aside for student groups and peer tutors to interact on problem solving and conceptual understanding of the day’s topic. In addition, regular meetings with the peer tutors provide the instructor with feedback on problem areas. Six peer tutors are assigned to courses that average 350 students per section. 

Fostering connections among students, especially at the sophomore level

Possible interventions:

· Investigate the possibility of a 1-credit ‘professionalism’ course 

· Consider an ‘Orientation to the major’
· Sophomore connections

· Sophomore learning communities

Sophomore connections
Sophomore Connections at State (SCS) – built around a course in Area F or a gateway course to a major. Create a community atmosphere through co-curricular activities. Enrollment will be limited to sophomores and will be smaller (30 students) to create a community atmosphere. The students might have only this course in common but will provide significant attention and mentoring in and out of class. In class, student will learn the course material interwoven with purposeful activities geared towards an appreciation of the chosen major and career. Three themes related to academic content of the course are:

a. Identification – of student values and attitudes toward choice of major

b. Integration – of choices of majors and the link to Georgia State, leading to an understanding of creating a plan of study, engagement with faculty, and time-line for graduation

c. Implementation – taking action towards working in a chosen profession through undergraduate research, internships, study abroad experiences, etc.

Co-curricular activities that earn points towards the student’s grade will be organized to allow students to experience Georgia State in a variety of ways to foster belonging and connection.
Sophomore Learning Communities (SLC) 

Sophomore Learning Communities (SLC) link Area F courses or required and/or common elective courses to create cohorts of majors in learning communities. Similar to our successful Freshman Learning Communities, an SLC offers second-year or sophomore students the opportunity to become a member of a small group of students (25-30) who take a cluster of three courses designated as gateway to the major and/or Area F. Enrollment will be limited to second-year or sophomore students. Each SLC will have a faculty adviser who teaches at least one of the courses and assists in coordinating with faculty from the other two courses. It is recommended that there be integrated writing assignments across the courses. 
Enhancing advisement of students:
Advising of majors occurs at the college, department, and faculty levels. Research shows that good advising is strongly correlated with student success in the major.
Other innovative ideas:
We do not wish to limit the call for proposals to only the three themes listed. Projects that involve other innovative ideas are welcomed. 
Exemplar submission for FY ’07 competition that demonstrates many of the categories in one proposal.
PROPOSAL FOR INCREASING RETENTION, PROGRESSION, AND GRADUATION 
Department of Political Science 

June 2006 

Title of Proposal “PROPOSAL FOR INCREASING RETENTION, PROGRESSION, AND GRADUATION: 

Department of Political Science” 

Themes of Proposal 1) Supplemental instruction for students in large sections of General Education Core Curriculum courses 

2) Decentralization of undergraduate advising 

3) Fostering connections through Sophomore Seminars, Sophomore Honor Society, and Undergraduate Research Day 

Political Science in Context 
The Department of Political Science serves more than 620 undergraduate majors (ranking 5th in the College of Arts and Sciences), with growth in the number of declared majors at 64% since fall 2001. The Department has boosted its undergraduate graduation from 63 students in FY02 to 155 students in FY05, yet the four-year (16%), five-year (30%) and six-year (42%) graduation rates demand continued scrutiny and improvement. Political Science has two courses in the University’s General Education Core Curriculum—POLS 1101 American Government and POLS 2401 Global Issues. Together, those two courses enrolled 4860 students from summer 2005 through spring 2006. We must note, however, that the DFW rate for POLS 1101 stands in excess of 20% for the past three semesters, while the comparable rate for POLS 2401 is at 24%. Clearly, Political Science has the ability to reach a large portion of the GSU student body, and needed improvements to the Department’s performance in retention, progression and graduation rates stand to make a noticeable impact on overall numbers for the College of Arts and Sciences and the University. 

Large Sections and the Need for Supplemental Instruction 
Large student sections, often of 120 or 200, frequently characterize the Department’s core curriculum courses—POLS 1101 and POLS 2401. In spring 2006, for example, the Department offered four of its 15 American Government sections at the 200-student size and six at the 120-student size; likewise, three of the 11 sections of Global Issues that semester had 120 seats. We note with some concern that the DFW rate for large sections of American Government stood at 22%, while that for small sections was at 14%. Absent the hiring of additional faculty and instructors to offer more and smaller sections, it is evident that resources are needed to support students in large classes. With ten of our POLS 1101 and 2401 course sections scheduled for Fall 2006 capped at either 120 or 200 students, we request funds to hire a Supplemental Instructor for each of those sections. The impact of SI on this large cross-section of the student body can be readily quantified and evaluated through comparison of DFW rates. 
Revision of Departmental Advising System 
GSU data indicate that retention rates are very low at the junior and senior levels. Because colleges and departments are the primary agents of student advisement at these levels, both have been encouraged to develop their own retention action plans. Georgia State is a decentralized institution, hence retention efforts must involve the departments or they are likely to fail. Yet, advising in Political Science has heretofore not been decentralized, and a fall 2005 exit survey of graduating Political Science students shows dissatisfaction with the availability and quality of that advising (departmental mean of 2.8 on a 4-point scale, with University mean of 2.92). Believing that retention rates may improve if students have meaningful and regularized contact with faculty in their actual areas of interest, we propose no less than an overhaul of departmental advising. OAA provides good but often incomplete advising for our majors, and the Department proposes that all majors continue to seek regular assistance from that office. In addition, however, the Department proposes to assign all students a Political Science faculty advisor in one of the discipline’s five subfields at the time they declare the major. Five faculty members (one each from American Politics, Comparative Politics, International Relations, Political Theory, and Public Administration/Policy) will serve as Undergraduate Advising Coordinators (UACs) for the department. This change will entail (1) a week long open advisement period once each semester, where advisees can schedule 20-minute appointments with their faculty advisor and (2) an orientation session for each new cohort of majors (and prospective majors as well) at the outset of each Fall semester. The five UACs will convene a workshop in coordination with the Office of Academic Assistance in August 2006 to construct and begin implementation of the new system. Because Political Science is a research department in a research university where demands on faculty time are already quite substantial, we believe this revision in undergraduate advising requires faculty buy-in to work. The Department of Political Science therefore requests support for each faculty Undergraduate Advising Coordinator to conduct the summer 2006 Advising Workshop and to take on the responsibility of mapping out and implementing this significant transition. The impact of adding a genuinely decentralized dimension to advising can be assessed in the short term by student satisfaction scores on exit surveys conducted by the Office of Institutional Research. 
Sophomore Seminars
We recognize that retaining second and third-year students is a particular concern of the University. We therefore propose to construct Sophomore Seminars that focus on topics of current interest in Political Science research and scholarship. They are small classes that encourage close interaction between faculty and students, thus cultivating a connection with this vulnerable target group. During the fall and spring semesters, we propose that sophomores earn two hours of credit through participation in these once-weekly seminars. To encourage a relaxed interchange of information and ideas, each seminar is graded credit/no credit and limited to 18 students. The Department of Political Science requests support to hire two graduate assistants, which would release regular faculty to staff Sophomore Seminars in each of the fall and spring semesters. To evaluate this initiative, the Department will track the retention, progression, and graduation rates of Sophomore Seminar cohorts and compare with non-participants. 
Sophomore Honor Society 
Accolades are often few and far between for undergraduates, and they invariably tend to come close to graduation. The two existing national honor societies in Political Science -- Pi Sigma Alpha and Sigma Iota Rho—only accept students at the Junior and Senior levels. We believe that early recognition and rewarding of excellence by students taking Political Science courses will foster a sense of accomplishment, scholarship, and involvement by students who don’t already have one foot out the door. Such recognition will be accompanied by an expectation of participation in other aspects of Political Science at GSU, such as attending talks by distinguished guest speakers. Establishing a Sophomore Honor Society will help avoid the “trap of unacknowledged anonymity” that can plague students at a large urban campus such as GSU. The Department of Political Science requests funds to support start-up costs and a modest operating budget for the proposed Sophomore Honor Society. To evaluate this initiative, the Department will track the retention, progression, and graduation rates of Sophomore Honor Society inductees and compare with non-participants. 
Undergraduate Symposium for Scholarly and Creative Work 
An Undergraduate Research Day can provide Political Science undergraduates with the unique opportunity to exhibit and share examples of their significant research and creativity with each other and with the broader university community. Students may present work in a variety of ways, such as through panel paper presentations, poster sessions, and electronic media. This event, conducted in coordination with select faculty members, constitutes: (1) a reward for our best students, (2) a invaluable showcase of excellence for other existing or prospective Political Science students, and (3) an opportunity to correct for the infrequency with which students interact with faculty on activities other than coursework (the Fall 2005 Survey of Political Science graduates reports a mean of 1.65 on a 5-point scale, with “5” representing Very Often). The Department of Political Science requests funds to support the creation and administration of an Undergraduate Research Day in spring 2007. The event’s success will be measured by the number of students participating as presenters and the number of students (as attendees) reached. 
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